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CHAPTER I 
ThlTRODUCTION 
Statement of the problem. __ -- The purpose of this study 
is to find out what problems are important enough to a group 
of junior nigh school pupils to be discussed and studied in 
a homeroom guidance period. Further, to determine how the 
problems as expressed by seventh graders differ from those 
of eighth or ninth graders. Also, how do the problems as 
expressed by the boys differ from those of the girls. 
cTustif,ication of the problem!:-- The writer and others 
on the faculty of the junior high school where this study 
was made felt that the homeroom guidance program could be 
improved. In the writer's school, thirty minutes each day 
is set aside for a homeroom period. Its purposes are: 
(1) to facilitate administrative routines; (2) to provide 
a home away from home where the pupil is known intimately 
by one teacher; (3) to give practice in democratic govern-
ment through homeroom meetings; (4) to help carry on school 
or community activities; (5) to discuss problems and needs 
facing the boys and girls in an informal group situation._ 
This last objective is where the writer and othe~s of 
her fellow teachers felt more could be done. Each homeroom 
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teacher is well aware of the fact that the needs and problems 
of the boys and girls must be found before any good dis-
cussions could begin. Needs common to all the students 
must be discussed in an impersonal way. The pupil would 
discover his o~m problems are not so different from others. 
Through objective discussion more self-direction in solving 
their problems might be gained. However, the great danger 
is that the problems must be pupil problems, near and mean-
ingful to them, not teacher problems. 
It was felt by the principal, the guidance director 
and fellow teachers of the v~iter that a school-wide survey 
of the pupil's expressed needs and problems could offer some 
help in improving homeroom discussion. A coverage of the 
entire school population might uncover more problems than 
a homeroom teacher would find in one homeroom. Any signif-
icant absence of a certain problem might indicate it was 
being met adequately. A school-wide stress of a certain 
problem whould show the homeroom teachers possible places 
for improvement in the present program. Also, by a school-
wide survey of pupil problems, differences from grade to 
grade could be pointed out. In the junior high school where 
this study was made the homeroom teachers go along with their 
homeroom group for seventh, eighth and ninth grade. Awareness 
of significant differences from grade to grade could help a 
teacher in planning for future years. 
3 
Therefore, for the junior high school in which this 
study was made, it is hoped that the outcomes may suggest 
improvements for future development of the homeroom program. 
For others who might be attempting to establish a homeroom 
guidance period, this study might point up problems worthy 
of consideration. For present teachers of homeroom guidance 
in other junior high schools, this study could be helpful in 
pointing out some of t he felt needs and problems of a typical 
junior-high group. 
Analysis of the problem.-- A further break-down into 
areas where the pupils might have problems was made.. The 
objectives of the homeroom guidance program in the school 
under study, plus extensive study of work already done in 
pupil-problem areas formed t he basis for the break-dovm. 
The principal areas are as follows: 
1. To determine what problems of school life are 
important to the pupils. 
2. To find out what problems t he students have 
concerning future education. 
3. To discover what questions the average junior-high 
boy or girl has about future jobs. 
4. To learn what home and family problems should be · 
discussed in homeroom guidance. 
5. To determine what problems in getting along with 
others, especially boy-girl relations, should be discussed 
in homeroom. 
6. To find what problems of personal appearance cause 
concern to junior-high pupils. 
4 
7. To determine any other problems facing junior-high 
pup:tls which they would like to have considered in homeroom. 
Scope and limitations ! ~- This study was conducted in 
one of four junior high schools in Stamford, Conn., a city 
of some 80,000 population. Twenty-six seventh, eighth and 
ninth grade homerooms, totaling 650 pupils participated in 
this survey. 
One limitation of this study may be that not all 
students express their felt needs even when t he writing is 
done anonymously. Also, the frankness of their response 
depends a great deal on the amount of rapport already 
existing in a homeroom. Since this is not a prepared 
checklist, the student must express himself. This may be 
Aarder for some than others. 
Definition of terms.~- (1) Homeroom period as referred 
to in this study is a daily allotment of time at mid-day of 
about thirty minutes. (2) Homeroom advisor or te~cher as 
referred to in this study is a subject matter teacher 
assigned to a homeroom group. (3) Homeroom group in this 
study refers to a group of boys and girls of the same grade 
grouped heterogeneously. 
CHAPTER II 
REVIEVJ OF RESEARCH 
Purposes of the homeroom.-- "The purpose of the home-
room should be to set up an ideal, intimate, democratic 
relationship between pupils and teachers in which the 
curriculum, extra-class activities and the general guidance 
1/ 
program. might be better coordinated."- Willey goes on to 
say that the homeroom should provide the opportunity for 
a student to have at least one teacher in his school as his 
2/ 
friend, his confidant, his counselor.-
McFarland defines the homeroom as a group composed of 
boys and girls and a sponsor, working together for the 
coordination and enrichment of the members' education and 
school life and for the realization of certain clearly 
defined purposes.
31
McFarland then states these activities~ 
for the homeroom: {1) group and individual guidance; (2) 
discussion of :problems important to the homeroom members; 
1 Roy Willey and Andrew Dean, Modern Methods and Techniques 
n Guidance., Harper and Brothers, New York, 1955, p. 513. 
_g/Ibid.' p. 514 
3/John McFarland, "Developing Effective Home Rooms," School 
~eview (October, 1953), 61:400. 
4/Ibid.' p. 404. 
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(3) recreation; (4) rest; (5) work on service projects; 
(6) routine clerical and administrative activities. 
1/ 
Barbara Wright states- five purposes of the homeroom: 
6 
(1) to provide a means to handle administrative routines 
efficiently; (2) to provide a school home for each pupil 
where he can be knovvn well as an individual and where he can 
come for advice and assistance with his personal problems 
and difficulties; (3) to provide a place for informal group 
discussion of immediate problems and issues facing boys and 
girls; (4) to provide practice in democratic government; 
(5) to carry on school or community activities. 
• 2/ . 
"The homeroom guidance program is intendea to help 
meet the needs which are common to all students to bring 
about a greater understanding of their problems, and to aid 
them in becoming progressively more self-directing. It is 
not, therefore, geared to steering the students along a 
single pathway." 
Gruhn and Douglas list the guidance areas needing~ 
consideration in the homeroom as follows: (1) planning 
educational programs; (2) vocational opportunities and 
]}Barbara H~ Wright, Practical Handbook for Group Guidance, 
Science Research Associates, Chicago, 1948, p. 5. 
2/William J. Shimmon, "Philosophy of the Homeroom Guidance 
Program," School Activities (March, 1954), 25:211. 
3/William T. Gruhn and Harl Douglas, The Modern Junior High 
School, Ronald Press Company, New York, l956, p. 263. 
choices; (3) boy-girl relations; (4) education beyond high 
school; (5) character problems; (6) mental and physical 
health; (7) getting and holding a job; (8) safety. 
1 I 
"The homeroom organization has two advantages: 
relatively small counseling units, and time for group 
discussion of matters of common concern." This group 
discussion of matters of common concern helps the pupil 
discover that he is not so different from others. It pro-
vides help with personal problems by exposing, in an im-
personal way, to objective points of view. 
3/ 
"The specific personality difficulties- which the 
student may be too fearful of recognizing or dealing with 
himself, are much more easily introduced in a general 
discussion period such as the home room guidance period 
provides." 
4/ 
Recent trends in the homeroom.-- "Recent inquiries-
7 
have found that the homeroom is the most prevalent avenue of 
guidance provided in the junior high school." 
1/Ruth Strang, The Role of the Teacher in Personnel Work, 
Bureau of Publicat1ons, Teachers College, Columbia, 1953, p. 46. 
2/Clifford E. Erickson, A Basic Text for Guidance Workers, 
aentice-Hall, New Yorlc, 1947, p. 253. · . 
3/William J. Shimmon, "An Integrated Program for Homeroom 
Guidance," School Activities (March, 1955) 26:212. 
4/Leonard v. Koos, Junior High School Trends, Harper Brothers, 
New York, 1955, p. 106. 
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l/ 
"V'le may all reJo~ce that there is as yet no 
formalized, standardized, ritualized body of practices 
for homerooms. Yet it is true, fortunately, that there 
are many sources now available in which a homeroom 
sponsor may read about practices that are widely 
accepted and. usually successful. The former complaint, 
' We don't know what to do in the homeroom period,' has 
changed to, 'We don't know how to get all the things 
done that we planned for the period.' " 
2/ 
Gruhn and Douglas point out that the brief periou- at 
the beginning of the day is not a real homeroom period. In 
370 schools studied, 60 per cent had a homeroom period five 
days a week, usually in mid-morning with a median time of 
thirty-two minutes. 
. i . y As McKown states, "Home Room act~v tJ.es, when measured 
in terms of total teacher and student hours, represent an 
amazing amount of time, and it is reasonable to stress the 
idea that this time should be well invested.n 
4/ 
Davis and Norris point out- that the homeroom teacher 
must find the needs of her pupils before she can proceed 
with a good homeroom guidance program. 
l/Philip Cox and John Duff, Guidance by the Classroom 
Teacher, Prentice-Hall, New York, 1946, p. 239. 
2/William T. Gruhn and Harl Douglas, The Modern Junior High 
School, Ronald Press Company, New York, l956, p. 263. 
3/Harry G. McKmm, Home Room Guidance .LivlcGraw Hill, New York, 
1946, p. 53. 
4/F. G. Davis and P. s. Norris, Guidance Handbook for 
Teachers, McGraw Hill, New York, 1949, p. 97. 
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1/ 
"Administration of checklists-which provide pupils 
with an opportunity to indicate areas in which they have 
problems, will suggest emphases which should be con-
sidered in planning or improving guidance services. 
Conversely, the relative absence of problems in certain 
area may suggest pupil needs which are being met." 
Criticism of the homeroom.-- Lerch states the following 
. . 2/ . . 
typical c.omments from teachers:-
( 1) 
( 2) 
(3) 
( 4) 
( 5) 
( 6) 
(?) 
"I dread the homeroom period." 
"Why can't we dispense with it." 
"It's nothing but a study period." 
"I would rather teach a class that period." 
"My students hate it." 
"It's unpopular in my school." 
"Our school is dropping it, thank heavens." 
3/ 
McFarland feels the reasons- for ineffectiveness in the 
homeroom are: (1} lack of time; (2) failure to understand its 
purposes; (3) indifference of teachers; (4) lack of trained 
personnel; (5) inadequate program planning. 
4/ 
Erickson and Smith feel that the contributions- the 
homeroom teacher may make to the guidance program are con-
tingent upon several factors, over which the teacher has 
little control. These factors are: (1) length and frequency 
of the period; (2} purpose; (3) provision of planned program. 
1/ Glenn E. Smith, Principles and Practices of the Guidance 
Program, I-Lracmillan Company, New Yorl(, 1951, p.345. 
2/ Albert Lercht · "The Homeroom Period", School Activities 
TFebruary, 1954), 25:181. 
3/ John McFarland, "Developing Effective Home Rooms'', School 
Review (October, 1953), 61:401. . 
4/ c. E. Erickson and Glenn Smith, Organization and Adminis-
tration of Guidance Services, McGraw-Hill, Nevt York, 1947, 
p. 401. 
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1/ 
Helen Long states that pupils shunned- participation in 
homeroom because: (1) the problems proposed by teachers were, 
for one reason or another, not interesting to pupils; (2) 
pupils had come to believe that pupil ideas made little 
difference, that their reconnendations were of little value 
and that little attention was given to their ideas. 
2/ 
In a study-made in 268 schools in 43 states, the home-
room teachers felt that failure of the homeroom program was 
due to the following reasons: (1) not enough time; (2) lack 
of interest by pupils; (3) lack of over-all program; (4) lack 
of materials for pupils; (5) too many clubs and activities 
for pupils; (6) interruptions; (?) lack of material for 
teachers. 
3/ 
A study- made in 15 Indiana school systems of 108 
elementary and junior-high school teachers showed that many 
teachers flatly considered the homeroom to be a decided 
waste of time for all but purely administrative purposes. 
1/Helen Long, "Pupil Direction Revitalizes the Homeroom 
Period," The Clearing House. (February, 1954), 28:323. 
2/David McCorl;;:le and J. D. 0' Dea, "Some Problems of Homeroom 
Teachers," Personnel and Guidance Journal (December, 1953), 
32:206-208. 
3/H. A. Koss, "What Teachers Don't Like About Homerooms," 
School Activities~ . (February, 1955), 26:189-190. 
• 
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1/ 
Pitfalls- in the homeroom program as seen by Gruhn and 
Fenn are: (1) lack of sufficient participation of students 
and teachers; (2) failure to evaluate t he program by faculty 
and students • 
1/Gruhri and Fenn, "A Homeroom Can Be the Heart of a Junior 
High School," California Journal of Secondary Education 
(May, 1954), 29:277-280. 
CHA.Pl'ER III 
PROCEDURE 
Various approaches to the problem~. -:-~ The ·writer ·became 
concerned with the problem of meeting the pupils' needs in 
the homeroom guidance period while a homeroom teacher during 
the school year 1955-56. Discussions with fellow teachers 
during that time pointed out that they were also concerned 
as to how best to use the homeroom guidance time. Its use 
to facilitate administrative routines, to ;promote community 
and school projects and to carry on business meetings could 
very easily consume time way out of proportion to its greater 
function--group guidance. It was agreed that greater stress 
of the needs and problems facing the junior-high boy and girl 
would improve the guidance function of the homeroom. 
Most teachers, however, asked these questions: {1) What 
are these pupils' needs and problems? {2) How do they differ 
from grade to grade? (3) How much do they differ between boy 
and girl? Much could be read on these questions, but not 
necessarily from the point of view of the students. The 
vvriter decided that the students, themselves, should be best 
able to answer these questions. The teachers could hardly 
be expected to know what problems vmre most real to a junior-
high pupil here and now. 
-la-
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The idea was dropped until the summer of 1956, when 
the writer with the permission of her principal {see appendix) 
and advisors, preceded with the study. Several approaches 
to the study were considered and discarded. 
First, it was considered the study might become an 
evaluation of the present homeroom program by the teachers 
and students. A questionnaire could be administered asking 
them if the homeroom period was meeting certain needs. This 
was discarded for the following reasons: {1) more information 
from the students as to their problems was needed, not just 
an evaluation of what was now being done; {2) once again, 
this would be an adult listing of problems, not a pupil's 
list. 
A second plan was considered, to draw up a list of 
accepted functions and objectives of a homeroom guidance 
period. This list would be based on readings of accepted 
objectives of the homeroom program. Then, it would be 
administered to students and teachers with a place to 
indicate its importance to them. This was also discarded 
for the same reason, it would be reflecting problems as 
stated by adults~ not by the students. 
A third plan was to ask the pupils to state the 
problems they felt should be discussed in homeroom. A pilot 
group would do this free-vvri ting type of response·. From 
their responses, a list of problems would be dra\vn up and 
14 
the other groups would check how important each problem was 
to them. This was further modified in the final questionnaire 
for several reasons. 
Developing the questionnaire .! 7 - A pilot group of thirty 
eighth graders were asked to write dovfll any problems they 
felt should be discussed in homeroom period. This was done 
to see what type of response would be received with no more 
direction than that. The responses were very vague. It 
appeared that this was too general a task for them to be 
specific. The group ranged from high to low ability, as do 
all the homeroom groups in this study. Therefore, only the 
most verbal of the students responded to any degree. 
FollovJ'ing a discussion with the principal and fellO'w· 
teachers, it was decided to administer a questionnaire to 
all twenty-six homerooms with some specific areas to which 
the students could respond. The six specific areas selected 
were chosen because they appeared as typical problem areas 
on such checklists as the Mooney Problem Checklist and the 
Billett, Starr, Junior-High Problems Inventory ~ Also, they 
represented objectives as stated in the homeroom guides for 
this particular junior high. 
The six areas chosen for response were: (1) school life; 
(2) future education; (3) future jobs; (4) home and family 
(5) getting along with others, boy-girl relations; (6) per-
sonal appearance. A seventh area was left for any other 
15 
problems the pupils wanted considered. 
The plan of administering the free-writing responses in 
the seven areas to only a few homerooms and a resulting 
check-list to the others was abandoned for these reasons: 
(1) if the homerooms were abil;i.ty grouped, the above average 
groups would be verbal enough to express many of their 
problems; (2) with heterogeneous grouping, however, many 
more samples would be needed to get enough responses. 
Therefore, it was decided to use the free-writing 
response throughout with all twenty-six groups. A check-
list type of survey would not be used. 
Administering the questionnaire!':':'- After the type of 
questionnaire was decided, the next decision was when to 
administer it. January was decided upon for several reasons. 
It would be midway in the year's program. The seventh 
graders would have been oriented enough to be able to express 
problems they might not have felt earlier in the year. The 
ei~th and ninth graders would be at a point where future 
educational and job problems would be more real. With a 
half-year of homeroom guidance fresh in their minds, they 
might all more clearly state problems still remaining, than 
if it were given too early in the year. 
At a faculty meeting of all twenty-six homeroom teachers, 
the purposes of this study and the background of the 
questionnaire were discussed. Each teacher was instructed on 
16 
ways of administering the questionnaire. Possible pupil 
questions were anticipated by the homeroom teachers as to 
the meaning of certain areas in the questionnaire. Possible 
explanations were discussed which would further clarify the 
areas to the students without being too directive. The 
teachers were asked to stress the importance of taking 
plenty of time to think out answers. They were also asked 
to stress the fact that all answers were anonymous. 
Some teacher reactions to the questionnaire are worthy 
of note. Several seventh grade homeroom teachers felt that 
their students woUld not understand the questionnaire items 
well enough to respond. Other teachers voiced the opinion, 
which had been borne out by the pilot study, th~~ the low 
verbal ability students would not respond. Some teachers 
felt that a check·list prepared by the writer and responded 
to by a ttyes" or "no" would be more ·easily tabulated. All 
were very cooperative and anxious to know the results. 
Tabulating~-- To show any significant differences, the 
results of the pupil responses were tabulated by sex and 
~ 
grade. The kinds of responses under each particular area 
were listed and the frequency of each response. After the 
final tabulation, any overlapping of responses were grouped 
together. The results were then stated as percentage of 
response. 
CHAP.rER IV 
ANALYSIS OF DATA 
As stated in Chapter I, the purpose of this study is 
to determine what problems are worthy of discussion in a 
homeroom guidance program according to junior-high pupils. 
Also, to determine how the problems as expressed by seventh 
graders differ from those of eighth and ninth graders. 
Further, how the girls' expressed problems differ from those 
of the boys, Therefore, the results will be reported and 
analyzed with these issues in mind. 
In tabulating, everytime a particular problem was 
mentioned by students it was given credit. If several 
responses were very nearly alike they were grouped under one 
heading. The problems have been shortened as much as possi-
ble without changing the student's meaning. 
The per cent of response was based on the number of 
students replying to the particular question not on the 
number replying to the questionnaire as a whole. A few 
items of less than one per cent were dropped. 
The seventh question, "other problems", was answered by 
less than seven per cent of the total population and all the 
answers to this question fell into other areas. Thus the 
-17-
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ansv;ers to this question have been incorporated in the other 
six areas. 
In the first set of six tables, the kind of response, 
the frequency, and the per cent of response of all the 
students in grade seven is compared to all in grade eight 
and all in grade nine. Each table covers one area or 
question. Every response of more than one per cent is 
listed. 
A Comparison by Grades of 
Table 1. School Life Problems as Stated by Junior-High 
Pupils for Discussion in Homeroom. 
Problems as Grade 7 Grade 8 Grade 9 
Per Per Per 
Stated. No • . Cent No. Cent No. Cent 
(1) ( 2) (3) ( 4) ( 5) (6) ( 7) 
1. Homework 51 33 27 20 50 32 
2. ];larks 44 28 17 13 17 11 
3. School Rules 45 29 33 24 23 15 
4. Behavior 34 22 30 22 66 42 
5. Cafeteria 40 26 43 32 36 23 
6. Improving 27 17 20 15 41 26 
subjects 
7. Teachers 21 14 25 19 50 32 
8 • . Social 21 14 38 28 41 26 
activities 
9. Improving 27 17 0 0 0 0 
the school 
Under school life, eight types of problems were stated 
by the students in all three grades and a ninth problem by 
seventh graders. It is worth noting that behavior, teachers, 
social activities, and improving subjects increase considerab~y 
in per cent of response from seventh grade to ninth grade. 
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However~ marks and school rules are of more concern to 
seventh graders than to ninth graders. Homework is less of 
a problem for eighth graders than for seventh or ninth 
graders. It may be quite significant that item nine, 
improving the school, is not stated by a single eighth or ninth 
grader. 
A Comparison by Grades of 
Table 2. Future Education Problems as Stated by Junior-
High Pupils for Discussion in Homeroom. 
Problems 
Grade 7 
Per 
No. Cent 
(1) (2) (3) 
1. Colleges 80 
2. Subjects in 68 
high school 
3. Self- 9 
evaluation 
f'or courses 
4. Scholarship 9 
5. Should I quit 3 
school? 
55 
47 
6 
6 
2 
Grade 8 
Per 
No. Cent 
(4) (5) 
63 
53 
22 
5 
6 
51 
43 
18 
4 
5 
Grade 9 
Per 
No. Cent 
(6) (7) 
72 
95 
48 
8 
2 
43 
57 
29 
5 
1 
Table 2 points out the high interest of the seventh 
grade in future high school and college work. It is 
slightly higher than the eighth grade. Item 3- points up the 
low number of pupils considering any self-evaluation for 
future education. The lack of this in seventh and eighth 
grade may be very significant. Item 5's relatively low 
rating may indicate possible future holding power. 
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A Comparison by Grades of 
Table 3. Problems of Future Jobs as Stated by Junior-High 
Pupils for · Discussion in Homeroom. 
_.·# 
Grade 7 Grade 8 Grade 9 ·. 
Per Per Per 
Problems No. Cent No. Cent No. Cent 
{ 1) (2) (3) ( 4) (5) ( 6) (7} 
1. Information on . 60 55 84 72 124 75 
many occupa-
tions 
2. Self-evaluation 35 32 36 31 46 28 
for jobs 
3. Subjects 15 14 28 24 61 37 
required for 
jobs 
4. How to get and 14 13 17 15 20 12 
keep jobs 
5. Part-time jobs 0 0 6 5 11 7 
This table shows that general information about many 
occupations and jobs is wanted by a high per cent of each 
grade. Concern for one's own qualifications is considerably 
behind item one. This coincides with the low response in 
self-evaluation under education. Part-time job concern is 
much as one would anticipate, as is getting and keeping a 
job. The need for constant general appraisal of the ma~y 
fields of work is apparent from this table. 
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A Comparison by Grades of 
Table 4. Home and Family Problems as Stated by Junior-
High Pupils for Discussion in Homeroom. 
Grade ? 
Problems 
Per 
No. Cent 
( 1) (2) (3) 
1. Sbaring work 15 
2. Conditions for 27 
homework 
3. Parents 24 
4. Brothers and 27 
sisters 
5. Allowance ? 
6. Telephone 0 
7. Bedtime 32 
8. Movies 10 
12 
21 
18 
21 
5 
0 
25 
8 
Grade 8 
Per · 
No. Cent 
(4) (5) 
17 
16 
14 
9 
5 
0 
0 
0 
27 
26 
22 
15 
8 
0 
0 
0 
Grade 9 
Per· 
No. Cent 
19 
15 
45 
45 
10 
9 
0 
0 
12 
9 
28 
28 
6 
5 
0 
0 
Homework in this table means conditions at home 
favoring or hindering it (when, where, with parental help, 
etc.). It is interesting to note that the eighth graders 
were less concerned with homework under school life than 
the other tvvo. Here, however, it is more of a problem for the 
eighth graders than for the seventh or ninth graders. A 
comparison with the other tables will show that eighth 
graders were much more reluctant to answer under home and 
family. Getting along with parents and brothers or sisters 
was of most importance to ninth graders. Sharing work seems 
to be of most concern to eighth graders. Bedtime is a con-
cern of_ seventh graders which does not appear in either of 
the other grades. Allowances seem of minor concern. The 
absence of any high per cents in this area may indicate a fear 
of having personal matters enter into the group discussion. 
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A Comparison by Grades of Problems of 
Table 5. Getting Along with People and Boy-Girl Relations 
as Stated by Junior-High Pupils 
for Discussion in Homeroom. 
Grade 7 Grade 8 Grade 9 
Per Per Per 
Problems No. Cent No . Cent No. Cent 
(1) (2) ' ( 3) ( 4) ( 5) ( 6) ( 7') 
1. :Making new 41 32 26 28 71 44 
friends 
2. How to act with 38 . 29 39 42 61 38 
all people 
3. Dating 32 25 30 32 71 "44 
4. Personality 26 20 19 20 56 35 
and character 
5. Keeping friends 30 23 9 10 17 11 
s. Conversation 6 5 14 15 7 4 
7. People who 9 7 7 7 0 0 
fight 
It will be noted that making new friends is of' much 
concern to all. Keeping friends is of more concern to the 
seventh grade than the otner two grades • . Dating increases as 
would be expected with each class. Here again, as in home 
and family, the number of responses is not too high. Eighth 
grade did not respond on this question as well as on school 
life or jobs. It may indicate the feeling of a threat. 
A Comparison by Grades of 
Table 6. Problems .of Personal Appearance as Stated by 
Junior-High Pupils for Discussion in Homeroom. 
Grade 7 Grade 8 Grade 9 
Per Per Per 
Problems No. Cent No. Cent No. Cent 
( 1) ( 2) (3) ( 4) (5) (6) ( 7) 
1. Dress for all 85 77 71 79 136 85 
occasions 
2. Good grooming 25 23 35 39 43 27 
3. Hair styles . 15 14 7 8 9 6 
4. Health habits 3 2 0 0 7 4 
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How to dress includes all occasions (school, dates, 
parties, etc.). This was the only place where health habits 
were mentioned and then by only a relatively few. Except for 
items one and two, this area would seem to be of less 
importance to the students. 
The next series of six tables shows a comparison of the 
frequency and per cent of response of all the girls in all 
three grades to all the boys. 
Table 7. A Comparison of Junior-High Boys to Girls in 
School Life Problems for Discussion in Homeroom. 
··._ 
Girls . Boys 
Problems as {7th 1 8th 1 9th~ (7th 1 8th, 9th) Stated. 
No. Per Cent No. Per Cent 
(1) (2) ( 3) (4) ( 5) : 
1. Homework 85 33 43 22 
2. Marks 53 21 25 13 
3. School Rules 50 20 51 26 
4. Behavior 84 33 46 24 
5. Cafeteria 63 24 56 29 
6. Improving 59 23 31 16 
subjects 
7. Teachers 65 25 31 16 
8. Social 63 24 37 19 
Activities 
9 . Improving the 21 8 6 3 
school 
As seen in Table 7, homework, behavior, improving subjects, 
teachers, and marks are all of more concern to the girls t han 
to the boys. The boys responded highest on cafeteria and 
school rules. None of the problems rated as high as fifty 
per cent. 
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A Comparison of Junior-High Boys to Girls in 
Table 8. Future Education Problems for Discussion in 
Homeroom. 
Girls Boys 
Problems as (7th 1 8th 1 9th~ (7th 1 8th a 9th} 
Stated. + 
No. Per Cent No. Per Cent 
(1) (2) (3) (4) ( 5J 
1. Colleges 118 50 97 49 
2. Subjects in 
high school 113 48 103 52 
3. Self-evaluation 47 20 32 16 
for courses 
4. Scholarship 16 ? 6 3 
5. Should I quit 5 2 6 3 
school? 
-:·;.· 
Table 8 shows that colleges and subjects in high school 
are of fairly equal concern to both the boys and girls. Self-
evaluation is very low for both. Those expressing any ·concern 
for leaving school are very negligible. 
Table 9. A Comparison of Junior-High Boys to Girls in Problems 
of Future Jobs for Discussion in Homeroom. 
Girls Boys (7th, 8th, 9th) (7th, 8th, 9th) 
Problems No. Per .Cent No. Per cent 
(1) {2) ( 3) ( 4) {5J 
1. Ini'ormation on 154 70 114 s·e; 
many occupations 
2. Self-evaluation 80 36 .37 21 
for jobs 
3. Subjects required 68 31 36 21 
for jobs 
4. How to get and 21 10 30 17 
keep jobs 
5. Part-time jobs 14 6 3 2 
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It is very apparent from Table 9 that information on 
many occupations is by far the greatest concern of both 
boys and girls. Self-evaluation and subjects needed for an 
occupation are of considerably less concern to both, but of 
slightly more concern to the girls than the boys. How to 
get and keep jobs · was mentioned by more boys than girls. It 
appears still too early for either group to be very concerned 
about part-time jobs. 
Table 10. 
A Comparison of Junior-High Boys to Girls in 
Home and Family Problems for Discussion in 
Homeroom. 
Girls (7th, 8th, 9th) Bo~s (7th, th, 9th) 
Problems No. Per Cent No. Per Cent 
. ( 1) (2) ( 3) (4) (5) 
1 • . Sharin~ work 29 13 22 14 
2. Condit~ons for 33 15 25 17 
homework 
3. Parents 66 30 17 11 
4. Brothers and 58 27 23 15 
sisters 
5. Allowance 15 7 7 4 
6. Telephone 9 4 0 0 
7. Bedtime 15 7 17 11 
8. Movies 6 3 4 3 
.. ,. 
-
From Table 10 we see that the boys and girls matched 
each other very closely on most responses under home and 
family. The girls showed more concern for getting along with 
brothers, sisters, and parents. Sharing work, homevvork 
conditions, and bedtime are of slightly more concern to the 
boys. It is significant that no boys mentioned the use of 
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the telephone as a problem. It should also be noted that 
the number of responses on any one of these problems was 
well under fifty per cent. 
A Comparison of Junior-High Boys to Girls in 
Table 11. Problems of Getting Along and Boy-Girl Relations 
for Discussion in Homeroom. 
Girls Boys· 
{7thl 8th I 9th} (7thl 8th I 9th) 
~Q:blWil~ NQ Per Cent No. Per Cent (1) (21 (3} (4} ( 5") 
1. Making new 84 37 54 35 
friends 
2. How to act with 76 33 . 62 40 
all people 
3. Dating 86 38 47 30 
4. Personality and 65 29 36 23 
character 
5. Keeping friends 36 16 20 13 
6. Conversation 23 10 4 3 
7. People who fight 7 3 9 6 
8. What to look for 6 3 0 0 
in friends 
From Table 11 it can be seen that there are no 
significant differences between the boys and girls on the 
problems of getting along. The girls have a slightly higher 
response on most of the problems, btit this has been true on 
most of the six questions. There are a few more boys 
expressing concern for how to act with all people. 
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A Comparison of Junior-High Boys to Girls in 
Table 12. Problems ·of Personal Appearance for Discussion 
in Homeroom. 
·Girls Boys 
(7th, 8th, 9th) (?th, 8th, 9th) 
.\. 
Problems No. Per Cent No. Per Cent 
( 1) (2) (3) {4) (5) 
' 1 • Dress for all 159 ?8 133 83 
. occasions 
2. Good grooming ?4 36 29 18 
3. Hair styles 19 9 10 6 
4. Health habits 3 1 0 0 
5. Make-up 9 4 0 0 
The problem of dress for all occasions ranked very · high 
for both boys and girls as seen in Table 12. Good grooming 
was the only other problem of any significance. Except for 
these two problems, this area wouldappear to be of less 
concern for homeroom discussions. 
The next series of six tables shows a break-down of the 
seventh grade responses by boys and girls. 
Table 13. School Life Problems as Stated by Seventh Graders. 
Girls ·Boys 
Problems No. Per Cent No. Per Cent 
(1) (2) ( 3) (4) (5L 
1. Homework 34 39 1? 25 
2. Marks 34 39 10 15 
3. School rules 28 32 17 25 
4. Behavior 26 ;,· .30 8 12 
5. Cafeteria 24 .27 16 24 
6. Improving subjects 23 26 4 6 
7. Teachers 18 20 3 4 
8. Social activities 13 15 8 12 
9. Improving the. school 21 24 6 9 
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Table 13 shows that the seventh grade girls responded 
much more than the boys to the question of school life 
problems. The differences in per cent of response on 
marks, behavior, improving subjects, getting along with 
teachers, and improving the school are very significant. 
Table 14. Future Education Problems as Stated by 
Seventh Graders. 
Girls Boys 
Problems No. Per Cent No. Per Cent 
(1) (2) ( 3) (4) (5) 
1. Colleges 51 64 29 45 : 
2. Subjects in 40 50 28 43 
high school 
3. Self-evaluation 9 11 0 0 
for courses 
4. Scholarship 9 11 0 0 
5. Should I quit 0 0 3 5 
school? 
Interest in colleges and subjects in high school is 
very high for both· boys and girls in seventh grade as seen 
on Table 14. The low concern for self-evaluation among the 
girls and none at all among the boys is highly significant. 
Table 15. Problems of Future Jobs as Stated by Seventh 
Graders. 
Girls Boys 
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Problems No. l:eJ: Qen:t Ho. Per Cent (1} (2) (3) ( 4) (5) 
1. Information on 40 61 20 45 
many occupations 
2. Self-evaluation 22 33 13 30 
for jobs 
3. Subjects required 11 1? 4 9 
for jobs 
4 . How to get and 10 16 4 9 
keep jobs 
Information on many occupations rates high with boys 
and girls in seventh grade. It is worth noting on Table 15 
that self-evaluation for jobs rates much higher than it did 
on Table 14 for future education. Here again, the girls 
showed more interest in ·-responding than did the boys. 
Table 16. Home and Family Problems as Stated by Seventh 
Graders. 
Girls Boys 
Problems No. Per Cent No. Per Cent 
(1) (2) ( 3} (4) {5) 
1. Sharing work 8 10 ? 15 
2. Conditions for 15 18 12 26 
homework 
3. Parents 19 23 5 11 
4. Brothers and 22 26 5 11 
sisters 
5. Allo·vvance 6 ? 1 2 
6. Bedtime 15 18 1? 36 
?. Movies 6 ? 4 9 
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Table 16 shows that seventh graders were very 
reluctant to express any home and family problems for dis-
cussion in homeroom. Getting along with parents, brothers, 
and sisters was mentioned most by the girls. Conditions 
for homework and bedtime were of most concern to the boys. 
Table 17. Problems of Getting Along and Boy-Girl Relations 
as Stated by Seventh Graders. 
Girls Boys 
Problems No. Per Cent No. Per cent 
( 1) (2) (3) ( 4) (5) 
1. Making new friends 22 28 19 .. 40 
2. How to act with 22 28 16 33 
all people 
3. Dating 27 34 5 10 
4. Personality and 20 25 6 12 
character 
5. Keeping friends 23 29 7 14 
6. Conversation . 6 8 0 0 
7. People who fight 7 9 2 4 
From Table 17 we see that making new friends and how 
to act \qith people are of significantly higher concern to the 
boys in the seventh grade. The girls, on the other hand, are 
more concerned about dating, personality, and keeping friends. 
Table 18. Problems of Personal Appearance as stated by 
Seventh Graders. 
Girls Boys 
Problems No. Per Cent No. Per Cent 
(1) (2) (3) ( 4) (5) 
1. Dress for all occasions 56 79 29 67 
2. Good grooming 25 37 0 12 3, Hair styles 9 13 6 
4. Health habits 3 4 0 0 
;,~ 
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Although good grooming rated fairly high with seventh 
grade girls, the boys did not mention this as a concern. 
Both boys and girls, as seen on Table 18, are concerned 
with the proper dress for all occasions. 
The next six tables will show how eighth grade girls 
responded as compared to eighth grade boys. 
Table 19. School Life Problems as Stated by Eighth Graders. 
Girls Boys 
Problems No. Per Cent ·No. Per Cent 
(1) (2) (3) (4) (5) 
1. Homework 16 21 11 18 
2. Marks 10 13 7 12 
3. School rules 11 15 22 37 
4. Behavior 17 23 13 22 
5. Cafeteria 22 29 21 35 
6. Improving subjects 12 16 8 13 
7. Teachers 13 17 12 20 
8. Social activities 22 29 16 27 
From Table 19 it appears that no one of the problems 
under school life is of major concern to the eighth graders. 
School rules and cafeteria are of most concern to the eighth 
grade boys. Social activities and cafeteria are of most 
concern to the girls. 
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Table 20. Future Education Problems as stated by Eighth 
Graders. 
Girls Boys 
Problems No. Per Oen~ No. Per Cent 
( 1) ( 2) {3) { 4 ~ {5} 
1. Colleges 29 46 34 ' 57 
2. Subjects in 26 41 27 45 
high school 
3. Self-evaluation 8 13 14 23 
for courses 
4. Scholarship 3 5 2 3 
5. Should I quit 3 5 3 5 
school? 
Colleges and subjects in high school rate highest for 
both boys and girls in the eighth grade as seen in Table 20. 
The boys are slightly more concerned with these than the 
girls. Just as with seventh graders, self-evaluation for 
future courses is very low for both boys and girls. 
Table 21. Problems of Future Jobs as Stated by Eighth 
Graders. 
Girls Boys 
Problems No. Per Cent No. Per Cent 
(1) (2) {3} {4 J {5) 
1. Information on 47 75 37 55 
many occupations 
2. Self-evaluation 24 40 12 21 
for jobs 
3. Subjects required 18 30 10 18 
for jobs 
4. How to get and 3 5 14 24 
keep jobs 
5. Part-time jobs 6 10 0 0 
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The concern for infor.mation on many occupations is 
high for both boys and girls in grade eight. Self-evaluation 
for jobs has increased greatly for the girls over self-
evaluation for future education. The boys are more concerned 
with getting and keeping a job than the girls. However, no 
eighth grade boy expressed an interest in discussing part-
time jobs. 
Table 22~ Home and JI'amily Problems as stated by Eighth 
Graders. 
Girls Boys 
Problems No. Per Cent No. Per Cent 
( 1) (2) (3) (4) (5) 
1. Sharing worlc 12 32 5 21 
2. · Conditions for 10 26 6 25 
homework 
3. Parents 10 26 4 1? 
4. Brothers and 4 11 5 21 
sisters 
5. Allowance 2 5 3 13 
Table 22 shows very low responses by the eighth graders 
in this area of home and family problems. None of the prob-
lems was mentioned by more than one-third of the pupils. 
Sharing work, conditions for homework, and getting along 
with members of the family are of some concern. 
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Table 23. Problems of Getting Along and Girl-Boy Relations 
as Stated by Eighth Graders. 
Girls Boys 
Problems No. Per Cent No. Per Cent 
( 1) (2) (3) (4) (5) 
1. Making new friends 14 26 12 30 
2. How to act with 19 35 20 50 
all people 
3. Dating 19 35 1-1 33 
4. Personality and 13 24 6 15 
character 
5. Keeping friends 4 7 5 13 
6. Conversation 10 19 4 10 
7. People who fight 0 0 7 18 
8. What to look for 6 11 0 0 
in friends 
As seen on Table 23, none of the problems in getting 
along with others received more than fifty per cent mention. 
Dating and how to act with all people rated highest, but 
still not up to fifty per cent. Fifty per cent of the boys 
answering this problem did mention concern for how to act 
with other people. 
Table 24. Problems of Personal Appearance as Stated by 
Eighth Graders. 
Girls Boys 
Problems No. Per Cent No. Per 
( 1} (2) (3) ( 4) 
1. Dress for all 33 72 38 
occasions 
2. Good grooming 23 50 12 
3. Hair styles 3 7 4 
Cent 
(5) 
81 
26 
9 
The correct dress for all occasions is mentioned as 
much by eighth grade boys as girls. Good grooming is of 
much less concern to the boys, however. 
The last six tables show the responses of ninth grade 
girls as compared to ninth grade boys. 
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Table 25. School Life Problems as Stated by Ninth Graders. 
Girls Boys 
Problems No. Per Cent No. Per Cent 
-( 1} (2} ( 3) . (4) (5) 
1. Homework 35 38 15 23 
2. Marks 9 10 8 12 
3. School rules 11 12 12 18 
4. Behavior 41 45 25 38 
5. Cafeteria 17 18 19 29 
6. Improving subjects 24 26 17 25 
7. Teachers 34 37 16 24 
8. Social activities 28 30 13 20 
9. Buses 5 5 3 5 
Table 25 shows that behavior was mentioned most by both 
boys and girls in the ninth grade. Marks, school rules, 
and cafeteria were mentioned more by the boys. Homework, 
teachers, and social activities are of more concern to the 
girls than the boys. 
Table 26. Future Education Problems as Stated by Ninth 
Graders. 
Girls Boys 
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Problems No. Per Cent No. Per Cent 
(1) (2) ( 3) (4) ( 5.) 
1. Colleges 38 40 34 47 
2. Subjects in 47 50 48 67 
high school 
3. Self-evaluation 30 32 18 25 
for courses 
4. Scholarship 4 4 4 6 
5. Should I quit 2 2 0 0 
school? 
Colleges and subjects in high school rate highest for 
both ninth grade boys and girls. The girls appear to 
consider self-evaluation more than the boys. Concern for 
leaving school is very low. 
Table 27. Problems of Future Jobs as Stated by Ninth Graders. 
Girls Boys 
Problems No. Per Cent No. Per Cent 
(1) (2) (3) (4) (5) 
1. Information on 67 71 57 79 
many occupations 
2. Self-evaluation 34 36 12 17 
for jobs 
3. Subjects required 39 41 22 31 
for jobs 
4. How to get and 8 9 12 17 
keep jobs 
5. Part-time jobs 8 9 3 4 
37 
Information on many occupations rates highest of all the 
problems so far by both ninth grade boys and girls. Table 27 
shows that concern for subject preparation and self-
evaluation for jobs r ate higher with the girls than with the 
boys. 
Table 28. Home and Family Problems as Stated by Ninth 
Graders. 
Girls Boys 
Problems No. Per Cent No. Per Cent 
(1) (2) ( 3) ( 4) ( 5) ·. 
1. Sharing work 9 9 10 16 
2. Conditions for 8 8 7 11 
homework 
3. Parents 37 39 8 13 
4. Brothers and 32 33 13 21 
sisters 
5. Allowance 7 7 3 5 
6. Telephone 9 9 0 0 
Table 28 shows that the ninth grade responses on home 
and family problems were lower than on jobs. Getting along .. 
with parents, brothers and s isters is the major concern for 
the ninth grade girls. No one problem is as high for t ·he 
boys. Getting along with brothers and sisters and sharing 
work are the highest for the boys. 
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Table 29. Problems of Getting Along and Girl-Boy Relations 
as Stated by Ninth Graders. 
Girls Boys 
Problems No. Per Cent No. Per Cen=E 
( 1) (2) {3) ( 4) ("5} 
1. Making new friends 48 50 23 34 
2. How to act with 35 38 26 39 
33 
The concern for infor.mation on many occupations is 
high for both boys and girls in grade eight. Self-evaluation 
for jobs has increased greatly for the girls over self-
evaluation for future education. The boys are more concerned 
with getting and keeping a job than the girls. However, no 
eighth grade boy expressed an interest in discussing part-
time jobs. 
Table 22~ Home and l!,amily Problems as stated by Eighth 
Graders. 
Girls Boys 
Problems No. Per Cent No. Per Cent 
( 1) (2) (3) ( 4) (5) 
1. Sharing work 12 32 5 21 
2. · Conditions for 10 26 6 25 
homework 
3. Parents 10 26 4 1'7 
4. Brothers and 4 11 5 21 
sisters 
5. Allowance 2 5 3 13 
Table 22 shows very low responses by the eighth graders 
in this area of home and family problems. None of the prob-
lems was mentioned by more than one-third of the pupils. 
Sharing work, conditions for homework, and getting along 
with members of the family are of some concern. 
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Table 23. Problems of Getting Along and Girl-Boy Relations 
as Stated by Eighth Graders. 
Girls Boys 
Problems No. Per Cent No. Per Cent 
( 1) (2) (3) (4) (5) 
1. Making new friends 14 26 12 30 
2. How to act with 19 35 20 50 
all people 
3. Dating 19 35 11 33 
4. Personality and 13 24 6 15 
character 
5. Keeping friends 4 7 5 13 
6. Conversation 10 19 4 10 
7. People who fight 0 0 7 18 
8. Vfuat to look for 6 11 0 0 
in friends 
As seen on Table 23, none of the problems in getting 
along with others received more than fifty per cent mention. 
Dating and how to act with all people rated highest, but 
still not up to fifty per cent. Fifty per cent of the boys 
ansvvering this problem did mention concern for how to act 
with other people. 
Table 24. Problems of Personal Appearance as Stated by 
Eighth Graders. 
Girls Boys 
Problems No. Per Cent No. Per Cent 
( 1) ( 2) (3) ( 4) (5) 
1. Dress for all 33 72 38 81 
occasions 
2. Good grooming 23 50 12 26 
3. Hair styles 3 7 4 9 
The correct dress for all occasions is mentioned as 
much by eighth grade boys as girls. Good grooming is of 
much less concern to the boys, however. 
The last six tables show the responses of ninth grade 
girls as compared to ninth grade boys. 
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Table 25. School Life Problems as Stated by Ninth Graders. 
Girls Boys 
Problems No. Per Cent No. Per Cent 
-( 1) (2) (3) ( 4) (5) 
1. Homework 35 38 15 23 
2. Marks 9 10 8 12 
3. School rules 11 12 12 18 
4. Behavior 41 45 25 38 
5. Cafeteria 1'7 18 19 29 
6. Improving subjects 24 26 1'7 25 
'7. Teachers 34 3'7 16 24 
8. Social activities 28 30 13 20 
9. Buses 5 5 3 5 
Table 25 shows that behavior was mentioned most by both 
boys and girls in the ninth grade. Marks, school rules, 
and cafeteria were mentioned more by the boys. Homework, 
teachers, and social activities are of more concern to the 
girls than the boys. 
Table 26. Future Education · Problems as Stated by Ninth 
Graders. 
Girls Boys 
36 
Problems No. Per Cent No. Per Cent 
( 1) (2) ( 3) (4) ( 5.} 
1. Colleges 38 40 34 47 
2. Subjects in 47 50 48 67 
high school 
3. Self-evaluation 30 32 18 25 
for courses 
4. Scholarship 4 4 4 6 
5. Should I quit 2 2 0 0 
school? 
Colleges and subjects in high school rate highest for· 
both ninth grade boys and girls . The girls appear to 
consider self-evaluation more than the boys. Concern for 
leaving school is very low. 
Table 27. Problems of Future Jobs as Stated by Ninth Graders. 
Girls Boys 
Problems No. Per Cent No. Per Cent 
(1) (2) (3) (4) (5) 
1. Information on 67 71 57 79 
many occupations 
2. Self-evaluation 34 36 12 17 
for jobs 
3. Subjects required 39 41 22 31 
for jobs 
4. How to get and 8 9 12 17 
keep jobs 
5. Part-time jobs 8 9 3 4 
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Information on many occupations rates highest of all the 
problems so far by both ninth grade boys and girls. Table 27 
shows that concern for subject preparation and self-
evaluation for jobs rate higher with the girls than with the 
boys. 
Table 28. Home and Family Problems as Stated by Ninth 
Graders. 
Girls Boys 
Problems No. Per Cent No. Per Cent 
{1) (2) (3) ( 4) (5) 
1, Sharing work 9 9 10 16 
2. Conditions for 8 8 7 11 
homework 
3. Parents 37 39 8 13 
4. Brothers and 32 33 13 21 
sisters 
5. Allowance 7 7 3 5 
6. Telephone 9 9 0 0 
Table 28 shows that the ninth grade responses on home 
and family problems were lower than on jobs. Getting along . . 
with parents, brothers and sisters is the major concern for 
the ninth grade girls. No one problem is as high for t ·he 
boys. Getting along with brothers and sis·ters and sharing 
work are the highest for the boys. 
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Table 29. Problems of Getting Along and Girl-Boy Relations 
as Stated by Ninth Graders. 
Girls B6ys 
Problems No. Per Cent No. Per Cent 
(1} (2} (3) ( 4) (5} 
1. Making new friends 48 50 23 34 
2. How to act with 35 38 26 39 
all people 
3. Dating 40 43 31 46 
4. Personality and 32 34 24 36 
character 
5. Keeping friends 9 10 8 12 
6. Conversation 7 8 0 0 
As seen on Table 29 no problem in getting along with 
others rates over fifty per cent. However, several rate 
close to fifty per cent. Making new friends is of most 
concern for the girls. Dating is of most concern for the 
boys and is fairly high for the girls. 
Table 30. Problems of :Personal Appearance as Stated by 
Ninth Graders. 
Girls Boys 
Problems No. Per Cent No. Per 
( 1) ( 2) ( 3} (4) 
1. Dress for all 70 78 66 
occasions 
2. Good grooming 26 29 17 
3. Hair styles 7 8 0 
4. Make-up g 10 0 
Cent 
(5) 
95 
24 
0 
0 · 
From Table 30 we see that proper dress for all occasions 
is of greatest concern to both boys and girls. Good grooming 
was mentioned by less than one-third. 
CHAPTER V 
SUMiviARY AliD COHCLUSIONS 
Summary.-- A free~vriting response questionnaire was 
administered to 650 junior-high pupils to determine vrt1at 
problems they would like to have discussed in a homeroom 
guidance period. The school where the study was made has 
a thirty-minute homeroom period at mid-day. The students 
listed their problems under six areas which are objectives 
of this school's homeroom program and are frequently on 
junior-high problems inventories. The students' responses 
under the six areas: school life, future education, future 
jobs, home and family, getting along with people, and 
personal appearance were tabulated for kinds of problems, 
frequency, and per cent of response. 
Tables have been given which show how the seventh, 
eighth, and ninth grades as a whole compare; how the total 
girls and boys compare; and how the boys and girls compare 
by separate grades in their responses. Anyvfhere from four 
to nine types of' problems were mentioned under each area. 
There were many different ways of expressing the same 
problems as stated by the students. The statement of the 
problems was s:iJ:nplified as much as possible for ease in 
reading on tables. 
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Conclusions.-- Under school life, behavior, getting 
along with teachers, social activities and improving subjects 
are important to all three grades but gain in importance 
with each year. Therefore, they would be topics for guidance 
in all three grades. Marks and school rules lose in impor-
tance rrom seventh grade to ninth grade. Homework is the 
major concern for seventh and ninth graders. This may be a 
concern peculiar to this particular school. 
It may or may not be quite significant that only 
seventh graders showed an interest in discussing ways of 
improving the school. One of two things may follow from 
this. Either, the eighth and ninth graders feel that enough 
of this is already being done. Or, they have lost interest 
in making suggestions. The girls indicate a higher per cent 
of interest in school life problems than the boys. In this 
area of school life no one problem runs extremely high. It 
may be concluded from the lack of any high per cent that nothing 
is exceptionally outstanding to the pupils for discussion in 
this area. 
Concerning future education, there are several signifi-
cant conclusions which may be drawn. li'irst, the interest of 
the seventh graders in high school and college planning is 
equally as high as ninth graders and higher than eighth 
graders. Self-evaluation of one's ovm abilities and achieve-
ments as a part of future educational planning rates rather 
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low with all three grades. It is especially lavl with the 
seventh graders. In light of the present homeroom program 
in this school, it would indicate that more awareness of 
this factor is needed. Girls and boys seem to be equally 
interested in this area. All the grades responded high 
enough to consider this area as one of major importance. 
The area of future jobs rates high with the students 
in number of responses. Here again, as in future education, 
grade seven's interest runs almost as high as grade eight 
and nine. General information about many occupations and 
jobs is wanted by a high per cent of each grade. The girls 
are equally as concerned as the boys. It should be noted 
that concern for self-evaluation in terms of occupations is 
a little higher than self-evaluation for future education. 
However, it is still far below the concern for knowing 
about the occupations. More awareness of the role of self-
evaluation might be needed. The very high per cent of re-
sponses in this area would indicate that much time in home-
room guidance should be spent considering all kinds of 
occupations. 
It is interesting to note that eighth graders were less 
concerned with homework under school life problems than the 
other two grades. In the area of home and family problems, 
however, they are more concerned than the others with condi-
tions hindering homework at home. The ninth graders concern 
for independence is shovm in their frequency of mention 
of getting along with parents and younger brothers and 
sisters. 
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It may be significant that in the area of home and 
family problems, the number of responses is far less than in 
any of the other areas. This is especially true of eighth 
graders. Probably this reflects a fear of having group 
discussions in this area become too personal. It may indi-
cate that except for those :problems just mentioned, this 
area is more for individual counseling than group guidance. 
A discussion of how to make new friends is relatively 
high in all three grades. Keeping friends is of more con-
cern to seventh graders than to the others. As would be 
expected, dating increases in importance with each class. 
Perhaps the most significant part of this area of getting 
along with others is the low number of responses. Eighth 
graders, especially, did not respond on this as well as on 
school life, education or jobs. It probably again indicates 
.the feeling of a threat. A possible conclusion from this 
might be that good rapport must be established before much 
worthwhile group guidance can be done in these social and 
emotional areas. 
In the area of personal appearance, how to dress for 
all occasions rates very high. Except for the problem of 
proper dress, this area seems to be of least importance. 
The problem of what to wear to school, to parties, and on 
dates is a non-threatening area for discussion. Thus, it 
rates as high as jobs and education. 
This brings us to a few final conclusions. Problems 
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of a non-threatening nature are given the highest frequency 
of expression by this particular group of junior-high pupils. 
Eighth graders seem to be more indifferent on many problems 
than either of the other two groups. Concern for future 
education and occupational planning are rated highest by 
all three grades. School life problems and the other areas 
of more social and emotional problems are not outstanding, 
which may indicate an unwillingness to express these problems 
even when done anonymously. 
Recommendations..-- One of the hoped for results of this 
study was improvements in future homeroom planning for the 
junior-high groups used in the study. Therefore, the follow-
ing recommendations will be made. They will probably be of 
most value to the school used in this study. 
1. More orientation and discussion on marks, homevrork, 
and school rules with the seventh grade. 
2. More work on future educational planning at all 
levels. Special emphasis on the role of self-
evaluation in this planning. 
3. ~~ke as much material as possible available on all 
kinds of occupations to all three grades. 
4. Worl<:: on the role of self-evaluation in preparation 
for future jobs. 
5. More help, especially on the eighth grade level, 
with proper study conditions at home. 
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6. More concern with social activities for the eighth 
grade. 
7. More discussion with the ninth grade on the issue 
of behavior and getting along with teachers. 
8. Arouse more pupil interest in discussion of school 
improvement. 
9. At all levels, build more rapport in the areas of 
problems in getting along with one another. 
COPY 
Miss Muriel Kiley 
CHAPTER VI 
APPENDICES 
Burdick Junior High School 
Stamford, Connecticut 
July 26, 1956 
737 Woodbury Avenue 
Portsmouth, Nevr Hampshire 
Dear Miss Kiley: 
I think it is a very fine project that you are 
undertaking, and I certainly would lend you all the 
assistance that I can to help you complete this 
worthwhile thesis. I would be very happy to work 
with you in making up the questionnaire, as it is 
very important that the questions asked do not 
embarrass the people concerned. I believe that the 
answers, when compiled, could render all of us a 
very valuable service. 
By all means, I urge you to contact your sponsor-
professor and start the gathering of the materials 
necessary for the final paper. 
Cordially, 
Joseph J. Franchina 
Principal 
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H01ffiROOM TEACHERS: 
As part of my master's degree work, I am making a 
survey of problems important enough to our boys and girls 
to be discussed in the homeroom period. Th~. Franchina and 
~~s. Green have given their permission for this survey. 
It is hoped that the results will enable us all to .improve 
our homeroom guidance discussions. 
I am asking the help of each homeroom teacher in 
administering the questionnaire. The only work involved 
is this: 
1. Have a student copy the seven questions on the 
blackboard and have the homeroom copy them into 
their notebooks. 
2. Read the introduction to the homeroom and read 
the questions over with them, making any explana-
tion you think will clarify the items to them 
without directing them. 
3. Give them class time and outside of school time 
to think and YITite their answers. 
4. Collect the responses. Check papers to see they 
have marked boy or girl and grade. No names. 
5. Send to 106 on Wednesday of next week. 
At a future date I will give you a summary of the results. 
Thank you for your help. 
Miss Kiley 
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Boys and Girls: 
In attempting to make our daily homeroom period even 
more beneficial to you than it already is, we are asking 
you to give us your honest opinion of what is most important 
to you and vrhat you would most. like to have discussed in 
your homeroom period. 
You will not sign your name to your papers. We are not 
interested in knowing who you are; we are interested only 
in your answers. Please think through each question care-
fully and give your very best answer. At the top of each 
paper write boy or girl and your grade. 
1. What problems concerning school life do you consider 
important enough to have discussed in homeroom? 
2. vVhat problems concerning future education do you 
think should be considered in homeroom? 
3. On what problems about future jobs or vocations 
would you like help in homeroom? 
4. Vfuat home and family problems do you feel should 
be discussed in homeroom? 
5. vn1at problems in getting along with people and 
boy-girl relations do you think are important 
enough for homeroom discussion? 
6. Vfuat problems of personal appearance would you like 
to have discussed in homeroom? 
7. Vlhat other problems or ideas would you like to see 
considered in our homeroom period? 
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